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INTRODUCTION __ 
The· fol.lowing study is an attempt. to compare the ef-
fectiveness of presenting stories to first and second grade 
children by filmstrips and oral presentation by the teacher. 
f 
The modern trend of using films and filmstrips as moti-
vating or culminating activities in correl.ation with school 
subjects is becoming increasingly popular in many of our 
schools throughout the country. 
School. systems in many of our cities, large and· small, 
have _alreagy established audio-visual centers where projec-
tion .faciliti.es and equipment may be secured. Teachers are 
encouraged to make effective use of these facilities and to 
designate for purchase certain films and filmstrips that 
wi11 supplement teaching materials for their grades. 
The utilization of visual aids most effectively raises 
numerous questions in our minds: 
What benefits do the children derive from them ? 
Do they offer adequate learning experiences ? 
Are they effectively u$ed ? 
Do children gain more understandings when stories are 
visually presented by way of filmstrips ? 
or 
Do they gain as much when story is presented orally 
by the teacher ? 
vi 
----~----------------------............. 
The writer presented numerous filmstrips to her first 
grade children who appeared to enjoy them. Interest was 
· aroused in makjng further effective elassroom utilization 
of the available filmstrips. 
Therefore, this study is an attempt to compare the 
effectiveness of presenting stories to first and second 
grade children by filmStrips and oral presentation by the 
teacher. 
vii 
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CHAPTER I 
REVIEW OF PREVIOUS RESEARCH 
Visual Education 
The growth and improvement o£ audio-visual materials dur-
ing the last ten years seem to be influencing teaching proce-
dures in many of our schools. According to Strauss1 , 
The three R's are being supplemented by the three 
L's- Look, Listen, and Learn. 
The use o£ visual instruction is not a new aid to lea.riun.g 
It may be traced through the centuries. To quote McKown2, 
Primitive man learned to connnunicate by means 
of signs, gestures, facial expressions, and crude 
imitations long before he developed a vocabulary. 
with which to express himself orally. 
Then came various methods of ways to illustrate and in£orm. 
Among these were; hieroglyphics or picture drawing, early al-
phabets used on clay tablets, drawings in the sand, on boards 
and slate, specimens, collections, pictures, trips, and then 
illustrated materials which followed the development of print-
ing, engraving, and photography~ 
For many years educators and instructors have supplemented 
the textbook with various kinds of visual aids., such a.s; 
1. Harry Strauss and J. R. Kidd, Look, Listen, and Learn, 
New York: Associated Press, 1848, p.l. 
2. Harry c. McKown and Alvin 'B. Roberts, Audio-Visual Aids 
to Instruction, New York: McGraw-Hill Bo.ok Company, Inc., 
1940, p.4. 
j_ 
blackboards, bulletin boards, charts, maps, exhibits, field 
trips, posters, illustrations, microscopes, motion pictures, 
lantern slides, radio, filmstrips, and recordings. 
Dentl refers to visual aids as 
••• all materials used in the classroom, or in other 
teaching situations, to facilitate the understanding 
of the written or spoken word. · 
A visual aid, as defined by Hoban~~ is . 
••• any picturei m<?del, object, or device which pro-
vides concrete ~sual experience to the learner for 
the p~ose of (1) introducing, building up, enrich-
ing, or clarifying abstract concepts1 (2) developing desirable attitudes, and (3) stimulating further ac-
tivity on the part of the learner. 
Learning experiences which involve the use of sight and 
sound are co~irmed by Wi ttich3 when he says, 
Modern educators have written again and again 
that the learning situations which allow children to 
view, to experience, to examine, to manipulate to 
discuss provide the best opportunities for re;i learn-
ing. 
Thus, through teaching films which combine sight 
and sound, children can understand areas which hereto-
fore have been far removed from the classroo~ 
The expression ''I see" is an integral part o:f our 
conversation. We unconsciously realize that when we 
see, we understand. We receive clearer, more accurat~ 
impressions. What we see, we comprehend more fUlly, 
and we retain. 
·J.. Ellsworth c. Dent, The AudioVisual Handbook! Chicago: 
Society For Visual Education, Inc., 1949, p •• 
Charles F. Hoben, Charles F. Hoban, Jr., and s. B. Zisman, 
yisua1izing The CUrriculum, New York: Cordon Co., J.937, 
p .• 9. 
3. w. A. Wittich, 11New Tools For Learning, u The School 
Executive, 68: ll-14; September, 1948. 
2 
Dalel-places great emphasis on the intelligent use of 
audio-~sual materials in our scho01s. He stresses the impor-
~- tance of teacher education and training in the proper use of 
these aids to learning• He says, 
• 
Once the teacher gets the ••Know-how'' of audio-
visual materials she will rea.li.ze their great possi-
bilities. She will use them properly because she 
will appreciate their great value in making the learn-
ing experience o:f her pupils more meanin.gf.ul and thus 
better remembered. 
McKown2 refers to visual-sensory aids as 
••• supplementary devices by which the teacher, 
through· the utilization of more than one .sensory 
channel, helps to clarif"tJ, establish, and corre-
late accurate concepts, interpretations, and ap~ 
preciations. 
The importance of careful selection and use of audio-
vi-sual aids is expressed by McKown3 when he says, 
Audio-visual aids, wisely selected and intelli-
gently used, arouse and develop -intense and benefi-
cial interest and so motiyate the pupil's learning. 
And properly motivated learning means improved at-
ti tudes, premanency of· impressions, enriched exper-
ience, and, ultimately, more wholesome living. 
A siniilar point of view concerning the use of audio-
visual materials is noted by Noe14 • He says, 
1. 
2 • 
3. 
4. 
/ 
Edgar Dale, Audio-Visual Methods · in Teaching, _ New York: 
The Dryden Press, Inc., 1946, p. 4. 
McKown, o~. cit., P• 6. 
Ibid, P• 26. 
Francis W. Noel and Elizabeth G. Noel, Aud:io-Visua1 
Materials and Methods in the Social Studies;, Eighteenth 
Yearbook, Washington; D. c.: National Council for the 
Social Studies, 1947, P• 32. 
3 
• 
The methods and materials of audio-visual educa-
tion are here to stay. They are modern means of meet-
ing modern educational objectives. Their values have 
been established by research and by the experiences 
of the ~ed forces and industry during World War II. 
To be effective in the classroom however, their use. 
must be based on the same concepts of' precision, co-
operation, and eff'eciency that-govern our technologi-
cal society outside the school, and, in return, they 
will improve instruction and constructively affect 
the behavior of boys and girls-- goals which every 
good teacher seeks. 
Research indicates that the use of audio-visual aids in 
our classrooms affords· an opportunity to bring greater reali-
ty into the school. They help pupils to interpret ideas that 
are abstract and difficult te understand. The motion picture 
and the filmstrip seem to be the more popuJ.ar types of v~sual 
aids that are being used in the schools. Many studies deaJ..., 
ing with various phases of visual aids in instruction were 
found but very few were found concerning the use of' filmstrips 
in the primary grades. This study is concerned with the ef-
fective use of filmstrips in the first and second grades. 
says, 
History of the Filmstrip 
Concerning the development of the filmstrip, Falconer1 
The projection simplification that we know as 
the filmstrip came into being shortly before 1920 
when Underwoods of New York canceived the idea of 
putting their large photographic library on 55-mm. 
film. In a sense the step was comparable to the 
1. Vera M. Falcaner, · FilmstriP,.S, New York: McGraW!-Hil.l 
Book Company, Inc., 1948, p.2. 
4 
~-; 
introduction of Eastman roll film in photography. 
These new materials were mainly P-hotographs of peo-
ple and places with brief identirying captions. The 
activity was taken over by the Stillfilm Company for 
distribution to schools as a substitute for the glass 
slide, with a ttteaching 11 title for each picture as an 
added attraction. Later 35mm. film was found more de-
sirable and became the standard width for the filmstrip. 
This type of pictorial teaching aid continued to gain 
popularity nntil the early 1930's and the development 
of the educational sound motion picture. For a time, 
school interest-was captured almost completely by sound 
movies; however, in recent years the filmstrip i$ again 
coming into popularity- not to the exclusion of other 
visual devices, but where it has most to contribute. 
Strauss1 reports that following World War I interest and 
enthusiasm toward educational films and other kinds of audio-
visual materials was rather limited. Most of the movies were 
considered primarily entertainment. Then followed a period o:f 
several years of experimentation with films and filmstrips. 
Educators became interested in using2 nthe new equipment to 
enrich the learning experiences of their pupils .• u World Wa:r 
II followed this period and great advances we.re then noted in 
the use of audio-visual materials.. To quote Strauss3, 
1. 
2. 
3. 
In 1941, the United States was faced With the 
enormous task of turning out a Navy and an Army of 
millions o:f men in a relatively short period of time. 
Experimentation had shown that :facts and skills could 
be learned with the help of audio-visual materials in 
a shorter period than by older methods. Motion pic-
tures, slides, models, slidefilmst mock-ups, and many 
related aids came into use on a h~therto unprecedented 
Strauss, OJ21 cit., p. 3. 
Ibid.' P• 4-5. 
Ibid., P• 4-5. 
I > 
5 
·~ ~ . 
scale. With unlimited funds, materials, equipment, and 
manpower at their disposal, training officers were able 
to select and use the instructional services1 to develop 
new training methods utilizing these materiaLs, and to 
produce thousands of units of new materials. Audio-vis-
ual communications were utilized extensively in strategic 
and tactical planning, tecbnical study, and for his tori .... 
cal recording. Here was a large scale demonstration for 
the first time of the value of these media. 
Dent1 says, 
.The filmstrip! which has been in use for the past 
thirty-one years~ ~s the most connnon type. of projected 
still picture, The individual pictures are printed in 
series on 35nnn. safety film. ·The pictures on the film 
may be single frame or double frame. The pictures are 
in fixed sequence, but it is possible to move backward 
or forward three or four :frames with ease,. 
Dale's2 definition o:f a filmstrip is 
• • • a· short ltmgth of film containing a number of 
positives, each di'fferent but usually having some con-
tinuity, intended to be projected as a series of still 
pictures by means of a :filmstrip projector. 
Both sound and silent types of :filmstrips are available. 
The sound filmstrips are usually accomp8.nied by recqrds which 
carry the commentary and musical effects. The silent :film-
strips include a series of pictures with or without captions, 
and are &.ccompanied by a manual ~r reading .. script •. 
- The :filmstrip is _s·ometimes re:ferred to as strip:film, 
slide:film, :filmslide, and picturol. Each :f'ilm company has its 
own terminology for this type of visual aid. The term uFilm-
striptr is commonly used in educational programs. 
1. Dent, op, cit., p~ 81. 
2. Dale, 0]2. cit., P• 536, 
6 
Advantages and Use of the Filmstrip 
Some producersl consider the filmstrip the best of all 
visual aids. Various reasons are given for this opinion: 
1. Ease of showing under normal classroom situations. 
2. Wealth of material available. 
3. Simplicity of the projectiono 
4. Relative low cost compared to other teaching aids. 
Strauss2 points out that 
••• the filmstrip may be used to advantage whenever 
an operation or learning situation can be divided into 
a series of logical steps. As an aid in skills teach-
ing it ranks a close second to the motion picture. It 
doesn't replace a motion picture; it does a different 
kind of· job. Use a filmstrip when you want to stop, 
discuss, answer questionst make sure that every point 
registers-- when the deta1l is ext.ens.ive. 
According to Brunstetter3 , the usefulness of the filmstrip 
results from the following three factors: 
says, 
1. Projection of a number of selected photographs 
dealing with one general topic. 
2. Opportunity for detailed study. 
3. Convenience of handling. 
Concerning the advantages of filmstrip teaching, Owen4 
In a well selected still picture, the main histor-
ical event or trend can be made to stand out against 
1. Stanley Bovvmar Co., Aids to Visual Education, New York: 
The Stanley Bowmar Co., 1951. 
2. Strauss, op. cit., p. 31. 
3. M. R. Brunstetter, "Educational Motion Picture and the 
Filmstrip as Tools of Learning, u Schoo·l Executive, 64: 
63-65; September, 1944. 
4. Paul OWen, . .,_ nAdvantages of Filmstrip Teaching, '' The 
Nation1 s .Schools, 41: 62; May, 1948. 
7 
a background of supplementary detail clearer than it 
does-when presented by word symbols. 
Pictut1es arranged in a series can present a se-quence of events forcefully. Students can understand 
the ca.use and effect relationship between two events 
portrayed in a realistic pictorial manner better than 
they can by word narration. 
In using wordsl ideas are presented and connected 
one by one in indiVJ.dual sentences and paragraphs. A 
picture can throw all of' the ideas contained in several 
paragraphs into one situation, interweaving them with 
each other. The still picture provides an opportunity·· 
for studying the whole situation at l.ength and thus 
enhances the development of comprehensive ideas instead 
of providing step by step learning. 
Films and filmstrips can play an important role in esta-
, 
blishing readiness f'or the reading and language arts experiences 
that are needed by f'irst grade children. Wittich1 reminds us 
of' this when he says, 
It is the responsibility of' the school to provide 
increasing opportunity for all the children to explore 
effectively the environment considered the domain of' 
the primary grades: namely, experiences with the home 
and family, the· community, transportation, animals, 
seasonal changes, and community helpers. Authentic 
experiences in these areas may be made available to 
all the children, as a living experience shared in 
connnon, by means of a film or filmstrip which has 
been well planned, well photographed, well organized 
into logical and understandable sequences of' action; 
and with the facility for showing, discussing, and 
reshowing as often as is necessary in order that every 
child come away with correct, indelibly fixed impres-
sions of' the new experiences he has virtually "lived." 
1. Wal.ter A. Wittich and Walter Southern, uno Films Serve 
the Primary Grades," Educational Screen, 22: 426-427; 
December, 1944. 
8 
Falconer1 urges the use of filmstrips in the primary and 
elementary grades to: 
1. Broaden the pupil's experience through illustration 
of situations, people, animals, etc. outside their 
everyday li:fe. 
2. Provide stimulus for imagination and a :focus for 
class discussion. 
I 
3. Assist in the development o:f meaningfUl vocabulary. 
4. Encourage good group attitudes by obtaining group 
attention, which is developed into group activity. 
In making effective use of the filmstrip as a teaching 
tool, Gre~n2 offers some suggestions based upon teaching prin-
ciples known by all good teachers: 
1. 
2. 
1. Know what teaching filmstrips are available that 
fi:b into the subject being taught. 
2. Preview them. 
3. Know why you are using a particular filmstrip-
To arouse curiosity and interest in subject 
mattert to clear up misconceptions, to increase 
knowledge, to increase vocabulary, to provide 
mental pictures, to encourage scientif'ic thinking, 
to review subject matter already taught, to stimu-
late group discussion, to answer questions given 
after a pre-test, to give pupils enriching vicari-
ous experiences .• 
4. Decide in which part of the teaching the filmstrip 
is to be used ... bef'ore the topic is introduced, 
midway in the teaching, as the culmination of the 
teaching, or a combination of all. 
Falconer, op. cit., P• 195. 
Ivah Green, 
Screen, 29: 
11Time Is Costly, Save It,H 
238-239; June, 1950. 
Educational 
9 
Bender1 , who was associated with Row Peterson Co. in the 
preparation o~ ~ilms and filmstrips says, 
The teacher plus the textbook is the cornerstone 
o~ education today, and together they do a pretty good job. But the teacher plus the textbook plus special 
tools o~.fer an unbeatable combination. 
He o~~ers the ~ollowing reasons ~or using the stripfilm 
in his book-~ilm program: 
l. 
2. 
3. 
4. 
s. 
6. 
Strip~ilm puts visual education where it belongs: 
in the classroom, not the auditorium. VisuaL 
tools should be available when and where the tea-
cher needs themt which is-·~~!?- the classroom at the 
time when the VJ.sual tool '":ts needed to carry some 
point. 
Strip~ilm is exclusively a teaching medium.. The 
distracting entertainm~nt ~actor always present 
in motion pictures is not present. 
Strip~ilm takes into account .individual differ-
ences. 
Strip~ilm is cheap enough to permit classroom use. 
With stripfilm class participation is possible-
ana easy to get. · 
Good teaching1 particularly in the lower grades, demands that the class be divided into ability 
groups. Visual tools must be adapted to this 
situation, so that the teacher can use a visual 
method with one group without interfering with 
the individual work o~ the others. This is 
possible only with strip~ilm projection. 
With stripf'ilm only could we do the most impor-
tant thing in our film program: coordinate vis-
ual education with the aims and methods of our 
textbook program. 
E. J. Bendert "Book Plus Film in the Classroom,n 
Journal of' Education, 130: 125-126; April, 1947. 
iO 
. 
In recent years there has been a noticeable increase in 
·the quantity of filmstrips that are suitable and available for 
teaching purposes. Teachers in many schools ere making effec-
tive use of the filmstrip in teaching. others appear eager 
and ready to learn more about the techniques for using them 
and other visual aids. 
Previous Studies Concerned With Visual Aias· 
Hayes1 in an experiment to determine whether it is better 
to show a motion picture before a reading unit or after a read-
ing unit found that there was a slight gain in favor of showing 
a film after a reading unit. In all of the situations analyzed 
a slight gain was noted in favor of showing a film after a read-
ing unit. However, these differences were not statistically 
significant. 
Woodward2 in an attempt to evaluate a filmstrip as an aid 
for teaching map skills in a fifth grade: discovered that there 
was a. ttdefinite increase in the pupils' skills in map interpre .... 
tation after the showing of the filmstrip."" The children were 
given a pre-test and then a test after the showing of the film-
strip. The median for the second test was 16.37% higher than 
1. Maryclare Hayes, 'tAn Experimental Evaluation of Showing 
a Film Before Versus After a Reading Unit, u Unpublished 
Master's Thesis; Boston University School 9f Education, 
1947~ 
2. Arline Woodward, 
for Teaching Map 
Master's Thesis, 
1951. 
"An Evaluation of· a Filmstrip as an Aid 
Skills in the Fifth Grade,u Unpublished 
Bos.ton University School of Education, 
1.1. 
the median for the pre~test. A retention test given three 
weeks after the showing of the filmstrip indicated definitely 
that ltmaterial learned f'rom the filmstrip was retained and 
nnderstooa..tt 
l ' Rulon attempted to measure the effectiveness of the sound!. 
motion picture in ~ ninth grade and found that teaching with 
textbook and film was 20% more effective than with the usual 
textbook method.. 'rbree and one-ha.l:f months later retention 
tests were given to the class. The results showed that the 
retained. gain o:f the :film group was 38.5% greater than that 
o:f the control group. 
In making a survey o~ various reports of simple experi-
ments in which l~tern slides were constructed and used by 
teachers, Va.uter2 .reports that slow learning pupils make al-
·most as high scores, when slides are used, as those of high 
intelligence when: taught without use of' slides. 
Fl . kin 3 ·. . :t.c . ger ;m. an exper:t.ment with a filmstrip as a teach 1 
ing aid in social, studies found that in addition to well 
1. Philip Rulon, nThe Sound Picture~ Science .Teaching,u 
Harvard StJtdies .in Educatio111 20: 236; Cambridge: Harvard Un:t.vers:t.ty Press, 1903. 
2. Sibyl Vauter, ·. nvaried Use of Slides in Intermediate 
Grades,n Educational Screen, 21: 178-179; May, 1942. 
3. Alice Flickinger, HA. Filmstrip Lesson on the u. s. s. R •. \' 
Eighteenth Yearbook of the National-Council for the 
Social Studies, 94-97; Washington, D. c.: National 
Education Association, 1947. 
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chosen pictures aJtd:generally well written commentary it had 
the :following virtues in common with all good :filmstrips: 
1. Dramatic presentation o:f pictures similar to the 
movie. 
2. The authority o:f a text., 
3., The adaptability o:f a picture book. 
4. The challenge of' an unfinished problem; the film-
strip does not attempt to .solve all problems but 
stimulates interest. in :further research. 
s. The appeal of' a machine· that the pupils can operate. 
Elliott1 in his war training :film program discovered the 
:filmstrip superior to other types of' visual materials in treat-
ing subjects which ,demanded detailed study and considerable 
discussion. He reports, 
The :filmstrip enables the ins.tructor to hold on 
the screen those visual details that need intensive 
study by the trainee. Its simpliei ty,. its ·economy, 
and its inherent teaching qualities definitely char-
acterize it as one of' the major visual aids. 
McDonald2 tells us that leaders o:f Boys' Clubs and Y. M •.. 
c. A. groups are making extensive use of' :filmstrips because 
they are so inexpensive and easy to handle and there is such 
a wide variety o:f :filmstrips that are available. They are 
·learning that filmstrips can help enrich the boy's program. 
1. Major Godfrey M. Elliott, "Some Implications of' A. A. F. 
Filmstrip Program, 11 Educational Screen, 23: 342-343; 
October, 1944o 
2. Wayne. A. McDonald, uwe Stumbled Onto Films·trips' II 
Educational Screen, 29: 110-111; March, 1950. 
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Recent experiments conducted in the Thaddeus Stevens 
School at New Castle, Pennsylvania are reported by McCracken1• 
~ These experiments were conducted in three first grades. Every 
reading lesson was completely visualized for the pupils 
the medium of text:films. The use of the filmstrips in intro-
ducing and clarifying each lesson in the entire first grade 
basic reading program resulted in reading success for all 
pupils enrolled in,first grade classes regardless of' mental 
ability. 
In an experimental study to find the value of' visual aids 
in giving a more complete knowledge and understanding of mater 
ial covered in a s.ocial studies unit, Park and Stephenson2 
found.that visual aids are worthwhile and usefUl in the teach-
ing o:f social studies. One group of children made use of 
slides, films, and' flat pictures by discussion, while the 
other group had no, access whatsoever to the films and slides. 
DUring the experiment tests were given, results of' which were 
in favor of the group that had been taught with the use of 
the visual aids. 
Research indicates that educators are becoming more 
aware of the values of audio-visual materials in: teaching. 
1. Glenn McCracken, rrPrimary Reading Gets New Stimulus with 
Filmstrips," Visual Review, l-4; Chicago: Society·f'or 
Visual Education, 1952. 
2. Joe Park and Ruth Stephenson, 
Visual Ailis, 11 Education, 58: 
TIA Teaching Experiment with 
498-500; April, 1938. 
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They are :finding these aids a means o:f enriching instruction, 
getting facts, developing and clarify'ing concepts, and devel-
oping attitudes and interests. 
This study is an attempt to compare the effectiveness 
o:f presenting stories to :first and second grade children by 
filmstrips and oral presentation by the teacher. 
-...:. 
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CHAPTER ll 
PLAN OF TEE EXPERIMENT 
This study is an attempt to compare the effectiveness of 
presenting stories .to first and second grade children by f~ 
strips and oral presentation by the teacher. 
In order to conduct the study, it was necessary to secure 
pto'emission from school authorities. Permission was grtanted by 
t • , 
the assistant superintendent_ o:f schools and by the principal 
of' the school in which the experiment was to be conducted. 
The writer is the first grade teacher in the school. 
Materia1s ~sed. 
Publishing companies and filmstrip distributors which 
were consulted f'or information concerning primary filmstrips 
included: 
Society For Visual Education, Inc. 
1345 West·Diversey Parkway 
Chicago 147 Illinois 
The Stanley Bowmar Company 
513 west 166th. Stre·et 
New York 32, New York; 
Visual. Currieulum Center 
10 East 40th. Street 
New York 16, New York 
Young America Films Inc. 
18 East 41st·. Street 
New York 17, New York 
1.6 
A. H. Rice Company 
78 West Central Street 
Manchester, New Hampshire 
Audio-Visual Center 
Maynard School 
Manchester, New Hampshire 
The :following :filmstrips which were borrowed from the 
libraries o:f the Wilson School, the local Audio-v;sual Center, 
and the Rice Company were previewed for the purpose of select-
ing two unfamiliar stories that could be used: 
Wilson School Library 
11 On the Road to the Country" 
nvacation in the Cityu 
11The Lake. in the Parktt 
ttThe Pet Parade n 
t'The Country Schooln 
ffThe County · Fairtr 
"Bill's Scooter'·' 
"Visiting Grandmau 
Audio-Visual Center 
ttThe AniiilaJ. Musiciansu 
nThe Three Billy Goats Gruf£11 -
"The Rabbit Who Wanted Red Wingstt 
'!Lazy Jacktt 
ttChange Abou.ttt 
uRumpelstiltskin" 
"The Ugly DU.cklingll 
"Mr. Vinegar" 
"Peter Rabbit" 
"Jack and the-Beanstalktt 
"Hansel and Gretelu 
"Tom Thumb" 
''Little Black Sambo n 
"Chicken Littlen 
"Pecos Bill Becomes a Covvboyn 
"Janet Helps Motheru 
UF1Jn on a Picnictr 
11Janet•s Ducks and Geesert 
j_? 
Bfce Company Libra.r_y: 
nnay Beginsrt 
nFather Works £or the Familyu 
ttThe Children Have a Busy Dayu 
11Holida.y'' 
HThe Red·Shoes" 
UThe Big Surprisen 
11Fun With Mitzitt 
ttThe Lost Dogn 
''A Day in School u 
nA£ter School Hours" 
"Tom and ·Nancy Start the Day" 
HA Busy Morning in Schooln 
"Lunch and Play at Sehoolu 
"Fun at Home" 
In addition to having the stories new to the children, 
these items were considered in the selection: 
1. Rich and comprehensive content. 
2. Illustrations of .animal activities. 
3. Major incidents colorfully presented in logical and 
understandable sequence. 
4. Vocabulary suitanle fo~ first and second grade levels 
~ of' Anderson's1 Fairy Tales fitted these criteria and 
were selected, nThe Ugly Ducklingu and 11Thumbelina". · The. cap-
tions under the pictures of' the filmstrips were 'WI"i tten in 
story form to be read by the teacher for the oral presentation. 
Yes and No tests were constructed to measure the reten-
tion. Copies of' these with directions for administering will 
be found in the appendix. 
1. Hans Christian Anderson, uThe Ugly Duckling, u "'Thumbelina, 1 
(Fairy Tales Adapted by Florence M. Tchaika with Edith 
Scott Robinson), Curriculum Films, Inc., 1946 • 
• 
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Population. 
Table I shows the mean chronological age and Intelligence 
Quotient. 
TABLE I 
MEAN CHRONOLOGICAL AGE AND MEAN INTELLIGENCE QUOTIENT 
No. Mean c. A. s. D. Mean I. Q. s. D. 
63 7.3 9.14 105.81 31.46 
The chronological ages ranged from 6 years 2 months to 
9 years 3 months and the Intelligence Quotients ranged :from 
76 to 121. The mean Intelligence Quotient, 105.81, showed 
the group was slightly above average mentally. 
1~ Kuhlman-Anders on Test, Educational Test Bureau, Phila-
delphia: Educational Publishers, Inc., 1951. 
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Procedure. 
A projector and screen were conveniently placed in the 
4lt first grade classroom shortly before school began the first 
day of the experiment. Filmstrip, ttThe Ugly Du.ckling11 , was 
threaded in the machine and adjusted for correct showing. 
Children's movable chairs were arranged for good visibility. 
When the children were seated, curtains were lowered, 
lights turned of:f, and projection of filmstrip story was pre-
sented to the first grade group in the follovv.ing manner: 
llThis morning, boys and girls, we are going to have a 
filmstrip story. The name of the story is i'The Ugly Duckling. 
Let us :find out what happened to the Ugly Duckling.u 
During the showing o:f the :filmstrip, several :frames were 
held in view as long as was necessary in order to clarify 
meanings of words used in the story, such as; pond, hatch, 
ugly, strutted, :freeze, swans, woodsman, flapped, lonely. 
All captions were read by the teacher. 
Immediately :following the showing o:f the :filmstrip, the 
children were given a test to check retention o:f the story. 
The sentences were read by the teacher and the children drew 
lines around the correct answers. There were fifteen items 
in the test. Sufficient time was allowed :for consideration 
o:f each item. 
Later in the morning, the same story, ttThe Ugly Duck-
ling, u was presented orally by the teacher to the second 
20 
grade children. The same word meanings were clarified and 
the same test given. 
Th;e next day, the second grade cJ:;tildren wer~ presented 
the filmstrip story, "Thumbelina'', and the first were present-
ed story orally by. the teacher. During both presentatipns, 
the following word meanings were clarified: petals, walnut 
shell, toad, stream, nibbled, dew, field-mouse, mole, tunnel, 
swallow, king, (lueen, crown. Yes and No tests which: included 
fifteen, items were given to each group after the presentation 
o:f the stories. 
·Table II shows the rotation o:f the stories used. 
Grade 
I 
II 
TABLE II 
ROTATION OF STORIES 
No. liThe Ugly Ducklingn 11Thumbelina11 
35 Filmstrip Ere., Oral Pre. 
28 Oral Pre. .;Filmstrip Pre. 
All o:f the tests and story presentations were done by 
the·\~iter. The results are presented in the next chapter. 
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CHAPTER III 
ANALYSIS OF .DATA 
The data were analyzed to discover: 
1. The comparison of' the two methods of' presenta-
tion. 
2. The dif'f'erences of' boys and girls in the two 
methods. 
Table III shows the comparison of' both methods of' 
presentation. 
TABLE III 
COMPARISON OF FILMSTRIP AND ORAL PRESENTATION 
Method No. Mean s. D. s. E. Dif'f'. s. E. c. 
M. M. .Dif'f'. 
Filmstrip· 63 13.65' 1.80 .• 23 
R. 
.54 .35 1.54 
Oral 63 13.11 2.09 .26 
The mean score f'or :filmstrip pr.esentation was 13.65 
compared to 13.11 f'or oral presentation. The critical ratio 
1.54 showed the difference was not statistically significant. 
There are 93 chances in 100 that this is a true difference in 
favor of :filmstrips. 
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Table IV shows the comparison of' scores f'or "The Ugly 
Duckling.n 
TABLE IV 
COMPARISON OF SCORES FOR ''THE UGLY DUCKLING11 
Method No~ Mean S. D. S. E. Di:ff. s. E. c. R. 
M. M. Di:ff'. 
Filmstrip 35 13.40 1.93 .33 
•52 .45 1.15 Oral 28 13.92 1.67 .31 
The mean score f'or filmstrip presentation was 13.40 
compared to 13.92 f'or oral presentation. The critical ratio 
1.15 showed the difference was not statistically significant. 
There are 87 chances in 100 that this is a true difference in 
:favor o:f oral presentation o:f story •. 
23 
Table V shows the comparison of' scores f'or 11Thumbelina. 11 
TABLE V 
COMPARISON OF SCORES FOR "THUMBELINA n 
Method No·. Mean. s. D. S •. E. Dif'f'. S. E. ' c. R. 
M. M. Dif'f'. 
Filmstrip 28. 13.96 1.57 .30 
1.51 "'47 3.23 
Oral 35 12~45 2.16 .36 
The mean score for filmstrip presentation was 13.96 
compared to 12.45 f'or oral presentation. The critical ratio 
3.23 showed the difference was statistically significant. 
There are 99.9 chances in 100 that this is a true difference 
in favor of' filmstrip presentation. 
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Table VI shows the comparison of scores of' boys and girls 
:for filmstrip presentation. 
Group 
Girls 
Boys 
TABLE VI 
COMPARISON OF SCORES OF BOYS AND GIRLS 
FOR FILMSTRIP PRESENTATION 
No. Mean s. D. s. E. Diff'. s. E. 
M. M • Dif'f'. 
25 13.68 1.71 • 34 
.os .43 
38 l3ce63 1.65 .27 
c. R,. 
.12 
The mean score :for the girls was 13.68 compared to 13.63 
:for the boys. The critical ratio .12 showed the difference 
was not statistically significant. There are 55 chances ·in 
100 that this is a true diff'erence.in f'avpr of the girls. 
25 
Table VII shows the comparison of scores of' boys and 
girls for oral presentation. 
Group 
Girls 
Boys 
TABLE VII 
COMPARISON OF SCORES OF BOYS AND GIRLS 
FOR ORAL PRESENTATION 
No. Mean, s. D •. s. E, Dif:f. s. E. 
M. M. Diff', 
25 13,24 2.08 .42 
.. 21 .• 54 
38 13.03 2,08 .34 
c. :a. 
,39 
The mean score for the girls was 13,24 compared to 13,03 
for the boys. The critical ratio .39 showed the difference 
was not statistically significant. There are 65 chances in 
100 that this is a true difference in favor of the girls. 
26 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
The purpose o:f the study was to compare the effectiveness 
o:f presenting stories to :first and second grade children by 
:filmstrips and oral presentation by the teacher. 
Sixty-three :first and second grade children were present-
ed stories by :filmstrip and orally by the teacher. Two :film-
strips stories were used. The captions under the pictures o:f 
the :filmstrips were written in story :form and read by the 
teacher :for the oral presentation. 
One story was presented by :filmstrip to the first grade 
and read orally by the teacher to the second grade. The other 
story was presented by :filmstrip to the second grade and read 
orally by the teacher to the :first grade. Following each pre.-
sentation tests were given to measure the retention. 
This study was limited to sixty-three :first and second 
grade children in the same school. The group was representa-
tive of an industrial area. Nearly all o:f the children were 
o:f average or above average intelligence. 
27 
The following conclusions were made from the analysis of 
the data: 
1. The comparison of the total results of filmstrip and 
oral presentation by the teacher showed a difference in favor 
of filmstrip presentation: of stories. The differenc·e w,as not 
statistically significant, the critical ratio being 1.54. 
2. The comparison of both methods of presentation of 
nThe Ugly Duckling" showed a. difference in favor of oral pre-
sentation of story. The difference was not statistically 
_significant, the critical ratio being 1.15. 
3. The comparison of both methods of presentation of 
ttThumbelinatr showed a statistically significant difference 
in favor of filmstrip presentation of story. The critical 
ratio was 3.23. 
4. The comparison of boys and girls for filmstrip pre-
sentation showed a slight difference in favor of the girls. 
The difference was not statistically significant, the critical 
ratio being .12. 
5. The comparison of boys and girls for oral presenta-
tion showed a slight difference in favor of the girls. The 
difference was not statistically significant, the critical 
ratio being .39. 
28 
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CHAPTER V 
SUGGESTIONS FOR FURTHER RESEARCH 
l. Repeat the experiment using a larger population. 
2. Experiment with children of' different communities. 
3. Repeat the experiment using different filmstrip 
stories. 
4. Do a similar study using several stories for 
comparisons. 
5. Compare scores of' high, average, and low intelligence 
groups. 
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FILMSTRIP NO. 1 
' Hans Christian Anderson, "The Ugly Duckling, u (Fairy Tale 
Adapted by Florence M. Tchaika with Edith Scott 
Robinson), New York: Curriculum Films, Inc., 1946. 
FILMSTRIP NO. 2 
Hans Christian Anderson, ttThumbelina," (Fairy Tale 
Adapted by Florence M. Tchaika with Edith Scott 
Robinson), Ne\'i York: Curriculum Films, Inc., 1946. 
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STORY FOR ORAL PRESENTATION-
11THE UGLY DUCKLINGH 
On the banks of a pond near an old farm, a duck sat on her 
nest. She was waiting for her eggs to hatch. At last the eggs 
cracked open. Little yellow heads poked out of the shells. 
But out of one of the shells came a large ugly bird. He was 
not like the other ducklings. He was gray and his neck was 
long and thin. 11Perhaps be is a turkey,n said Mother Duck. 
Mother Duck took the ducklings down to the pond. The Ugly 
Duckling swam with them. No, he was not a turkey. . Mother Duck 
took the ducklings to the bam-yard. "What an ugly duckling, 11 
cried the ducks and chickens. They pushed and stepped on him. 
No one wanted the Ugly Duckling. A large rooster strutted up 
and pecked him. The Ugly Duckling was so afraid and so sad. 
The Ugly Duckling thought he would run away. So he flew away 
to some trees. But the birds in the trees were afraid of him. 
He went off to another pond. Some wild ducks lived there. 
ttGo away, n they cried. llYou are too ugly to live with us~ 11 
Suddenly he saw some beautifUl swans with long necks like his. 
They made a queer cry like the ~gly Duckling. He wanted to go 
with them. But the Ugly Duckling went on until he came to a 
little house. An old woman lived there with a cat and a hen. 
a The old woman let the Ugly Duckling live with her. She thought 
he might lay eggs. The cat and the hen did not like him. The 
33 
Ugly Duckling could not purr. He could not lay eggs. He want-
ed to swim. So they thought he was queer. "Go away u cried 
' e the cat and the hen. "We do not want you herel n So the Ugly 
Duckling went away. He swam and dived in the pond. But the 
Ugly Duckling was very lonely. Uo one wanted him becau~e he 
was so uglyl Soon winter came. The pond began to freeze. The 
Ugly Duckling began to freeze, too. But just in time a kind 
woodsman found the Ugly Duckling. He cut the ice away and sav-
ed him. · The woodsman took the Ugly Duckling home to his wife 
· and children. They wanted him and tried to be kind to him. 
The children wanted to play with the Ugly Duckling. But he 
flew about the room and upset everything. They tried to catch 
him. The Ugly Duckling was frightened. He flew out of the 
door and hid under an old tree. There he lay in the snow all 
winter. At last spring came. The Ugly Duckling raised his 
head and flapped his wings. He found himself near a pond where 
beautiful swans were swimming. The Ugly Duckling swam toward 
them. "Kill me,n he cried, as he bowed his head. Then he 
saw himself in the water. He was a beautiful swan! The old 
swans swam round and round him. They stroked him gently with 
their bills. They bowed their heads before him. Little 
children came and fed him. l10h, what a beautiful new swan," 
they said. Then he lifted his beautiful neck and cried, nr 
never dreamed of such happiness when I was the Ugly Duckl.ingl n 
34 
DIRECTIONS TO CRILDRF~ 
nThe word at the top o:f your paper is Name. Write 
your name on the line beside that word. I am going to 
read some sentences about the story that we just saw 
(heard). Some o:f the sentences are right and some are 
wrong. If' you think the sentence is right, draw a line 
around Yes. I:f you think the sentence is ·wrong, draw a 
line around No. Put your :finger beside No. 1. Here is 
the :first sentence: A mother duck had some eggs in her 
nest. Dravv a line around the correct answer. n 
Sentences read by the teacher to check retention 
:following :filmstrip and oral presentation o:f uThe Ugly 
Duckling" are on the next page. 
I ~ 
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Sentences read by the teacher :following :filmstrip and 
oral presentation of rtThe Ugly Ducklingtt: . 
1. A mother duck had some eggs in her nest. 
2. Baby ducks 'came out of the eggs. 
3. One baby duck was big and ugly. 
4. All the ducks and chickens liked him. 
5. The Ugly Duckling was happy. 
6. He ran away from home. 
7. He came to a little house. 
8. An old pig lived in the house. 
9. The Ugly Duckling lived with a. cat and a hen. 
10. The cat and the hen liked the Ugly Duckling. 
11.. The Ugly Duckling ran away .again. 
12. Mother Duck :found him. 
13. He hid in a house all winter. 
14. One day in the spring he saw himself in the water. 
15. He was a beautiful swan. 
I~ 
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Name ~~~'*'""'"'"'r--c.·.r~-. ...... =.~~~ 
1. Yes No 
·Q 
2" Yea No 
3. Yes No 
4. Yee No 
' 
s. Yes No 
s. Yee No 
1. Yes No 
s. Yes No 
9oo Yee No 
lO., Yes No 
lla Yea No 
12. Yes No 
l.3tt Yes No 
l4e Yea No 
15. Yea No 
-} 
STORY FOR ORAL PRESENTATION 
"THOMBELINAtt 
There was once a woman who wanted a child. She asked an 
old witch to help her. The old witch gave her a barley corn 
and said, "Plant this, and see what happens.n The woman plant-
ed the barley corn in a flower pot. At once it grew into a 
beautiful flower. She kissed the closed flower petals. And 
pop, the petals opened! There, in the middle of the flower, 
sat a beautiful little girl. She was not as large as the 
woman's thumb. So she called her Thumbelina. Thumbelina 
slept in a little bed made from a walnut shell. Her mattress 
was made of violet leaves and her cover of rose petals. Dur-
ing the day Thumbelina liked to sit upon a big tulip leaf in 
a dish of water, and row about from one side of the dish to 
the other. One night a toad hopped through the vrlndow aad 
carried off Thumbelina, bed and all. He set her down upon a 
lily leaf in the middle of a stream. Thumbelina awoke and be-
gan to cry when she saw where she was. There was water all 
around her and she could not get away. Some little fishes 
heard Thumbelina cry and wanted to help her. So they swam 
close to the lily leaf and nibbled it off the stem. Away went 
~ Thumbelina down the stream on the leaf. A butterfly flew onto 
the leaf, and Thumbelina tied him to it for a sail. Thumbelin~ 
and the butterfly were very happy sailing on the leaf. But a 
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big June-Bug flew down and carried Thumbelina off to a nearby 
tree. All of the other June-Bugs came to see Thumbelina. 
When they saw that she had only two legs and no feelers, they 
did not think she was beautiful. Then the big June-Bug began 
to think that Thumbelina was not beautiful. So he carried her 
down from the tree and set her free. Thumbelina lived alone 
in the woods all summer. She ate honey from the flowers and 
drank the morning dew from the leaves. The birds sang to her 
all day. Soon winter came. The birds flew away. The trees 
. 
and flowers lost their leaves. , Poor Thumbelina was cold and 
· sad. One day Thumbelina found the home of a Field-Mouse in a 
field near the woods. She went to the door-and asked, 11 0h 
Field-Mouse, May I live with you? n The Field-Mouse said, nyou 
may, i:f you will keep house for me. tt The Mole was the friend 
of the Field-Mouse and often came to visit them. He wanted 
Thumbelina to marry him. One day the Mole took Thumbelina and 
:.the. Field-Mouse to see his home in a dark tunnel under the 
ground. There Thumbelina saw a swallow. The swallow seemed 
to be dead, but Thumbelina covered him with some leaves. Then 
he awoke and thanked her for her kindness to him. All winter 
Thumbelina cared :for the sick swallow. By spring he was well. 
Thumbelina made a little hole in the top of the tunnel so that 
he could fly away. One day Thumbelina was very sad because 
she was to be married to the Mole and live under the ground. 
She would never see the sunshine, nor the flowers and birds 
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again. Suddenly she heard the little swallow singing above 
her. Re said, nyou do not have to marry the Mole. Climb upon 
. my back and I shall take you· f'ar away. u Away f'lew the swallow 
with Thumbelina until they came to a land of' sunshine and f'low-
ers. Re set Thumbelina down in a beautiful garden where little 
people, as small as Thumbelina, lived. On a f'lower sat the 
King o:f all the little people. Re thought that Thumbelina was 
very beautiful. "I shall make you my Queen, 11 he said. Thumbe-
lina was very happy. The King placed his crovm upon Thrunbe-
lina' s head and said, nr shall call you Maia because you are 
so beautif'ul. 11 The swallow sang and all the little people 
danced about their queen • 
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Sentences read by the teacher following filmstrip and 
oral presentation of 11Thumbelina 11 : 
1. Thumbelina was a little girl. 
2. She was as big as you. 
3. Her bed was a walnut shell. 
4. During the day she liked to sit on a chair near 
the water. 
5., One day.a toad carried her off. 
6., He put her down on a lily leaf in the stream. 
7. She was happy there. 
8. Some little fishes helped Thumbelina. 
9. She was happy in the woods all summer. 
10. In the winter she kept house for a field-mouse. 
11. She wanted to marry the mole. 
12. Thumbelin.a helped a sick swallow. 
13. The swallow took her away to a happy land. 
14. The people there were big, 
15. She was made king of all the little people • 
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Name -
~CiiAU:Wt:::::::JU~! ' ~...-..-.-.r~--.t".,......:..;:&."l.~-••s I ... .._ \1 
~ 1. Yes No 
P.~ Yes No 
3. Yea :tlo 
4. Yes No ;({( < 
s. Yea No 
6. Yea No 
7. Yea No 
8,. Yea No 
9(0 Yea No 
lOe Yee No· 
11. Yeo No 
12. Yea lfo 
13. Yes No 
14. Yes No 
15. Yea No 
.. ;-
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